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The Qualiy of D stance Educatobn: How W ellCan D stance
Educatbn Serxwe Students?

Ding Xin and Wu Lizhi

The quality of distance education is distinct from that of everyday commodities. If we want to
manage and assess the standard of distance education, an appropriate understanding of the quality
of distance education services is essential. It should be emphasized that the target group for distance
education services is distance learners. "Process" and "outcome" are identified as the two elements in
the quality assessment exercise. The authors note that there is an element of subjectivity when evalu-
ating how well distance education is being delivered.

Based on the above discussion, the authors suggest that the quality of the outcome and process
of distance education consist of "expected" and "unexpected" elements. Both types of elements are
characterized by diversity, complexity and fluidity.

This paper also examines the implications of the above for the practical work of distance educa-
tion. Diverse criteria should be used to assess the quality of distance education in order to take into
account the different needs of distance learners. Besides, we have to pay more attention to the eval-
uation and management of the quality process. Scientific principles should be adhered to when we
attempt to enhance the quality of distance education. More importantly, the incentive of distance

learners has to be strengthened.

Debates on the Qualty of Onlne Higher Educaton and
the Qualiy Assurmnce Mechanism i Chiha

Ding Xingfu

Since the online higher education institutes in China produced their first batch of graduates in
2001, their quality has been repeatedly questioned by society. This paper describes this situation and
examines the reasons behind it.

The paper outlines the quality assurance mechanism in China’s pilot online college scheme. This
mechanism consists of three levels. The base is the quality assurance and management system es-
tablished by individual pilot e- colleges. The middle level is the self- disciplinary mechanism of e- col-
leges. The top level is the government’'s regulations for these institutes. These regulations are usually
imposed by the Ministry of Education and the provincial- level educational authority.

The last part of this paper discusses how pilot e- colleges, educators and the government deal
with issues of quality assurance in distance education.

O manizatonal Change i the Devebpm ent of D stance Educaton

Gao Shuping

This paper first describes the concept of organizational change and discusses its role in the de-




